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ABSTRACT 

A research program has. been initiated at Texas A&M 
University College of Education to collect, analyze, and interpret 
data from a diagnostic prescriptive teacher preparation program. The 
project was undertaken to create a substantial data file containing 
multiple measures of learner attainment information that will provide 
alternatives for modeling teacherr preparation effects through 
regression analysis. The program is a competency based program for 
secondary level teachers that conceptualizes teaching as a series of 
events requiring five distinct sets of instructional skills: (1) 
specifying performance objectives; (2) diagnosing learners; (3) 
selecting instructional strategies; (4) interacting with learners; 
and (5) evaluating the effectiveness of instruction. Information from 
82 secondary level student teachers and 9,001 learners taught by the 
student teachers comprised the sample for the data base. The student 
.teachers were supervised by five university supervisors over the 
course of five semesters. A variety of scales and 

criterion-referenced instruments were used to gather information from 
the student teachers and the university supervisors. A set of 452 
variables were obtained which permit the individual pupil of the 
stHident teacher to be the unit of analysis. Tables provide 
statistical summaries of classroom observation ratings, weekly morale 
ratings for student teachers, and performances of individual 
learners. The data sets are reproduced in the appendix. (JD) 
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Research on teacher education while in vogue during the 

sixties, has nearly disappeared from the professional literature 

during the past few years. Topics among the reviews of research on 

teacher education (Denemark & MacDonald, 1967; Peck & Tucker, 1973) 

from this period addressed instructional approaches, i.e. field . 

experience alternatives, micro teaching, self-paced programs; curricular 

components , namely classroom observation systems, value clarification, 

#behavior modification; and human characteristics including attitudes, 

personality, and dogmatism of teaching candidates. This body of 

empirical literature las provided substantial evidence to support the 

statement that teaching skills can be taught. While this idea is 

reassuring to those of us who are engaged in teacher education, it 

does little to instill public confidence in the ability of professional 

educators to develop theory and establish comprehensive research 

programs to improve the teaching process. Peck and Tucker (1973) 

conclude their review with the following plea for creating research 

programs rather than unitary projects on teacher education: 

We are genuinely in sight of the theoretical principles, the 
operational measures, and even the developmental technology 
for moving into a performance-based' method of appraising 
teaching. A great deal of research remains to be done to 
discover additional theoretical principles which lead to 
more effective training. ... more expensive evaluative 
research will be absolutely necessary in order to test and 
refine instructional systems... [1973, p. 971]. 

Responding to this request a research p'^ogram has been initiated 

to collect, analyze and interpret data from all phases of an "Operating 

teacher preparation program based on the diagnostic-prescriptive model 

of teaching. Specifically, this project was undertaken to create a 

substantial data file containing multiple measures of learner attainment 

information. These data will provide many alternatives for modeling 
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teacher preparation effects through regression analysis. 

ORGANIZA^^^ OF INVESTIGATION 

Program Description V 

This investigation was^ducted under the auspices of an 

♦ 

educational curriculum and instruction department at a Land Grant 
University. The" teacher preparation program which participated in 
the investigation is a competency based program for secondary, level 
teachers fashioned around a diagnostic prescriptive model of 
instruction (Armstrong, Denton, Savage, 1978). This model 
conceptualizes teaching as a series of events requiring five distinct^ 
sets of instructional skills, that is: Specifying Perfomance 
Objectives, Diagnosing Learners, Selecting Instructional" Strategies, 
Interacting with Learners, and Evaluating the Effectiveness of Instruction. 

Specifying Performance Objectives - The decisions inherent in 
this element of the instructional model are instrumental in determining 
whether the entire instructional process can be successful in 
producing student learning. Restated, this idea becomes performance 
objectives decermine the direction and focus of iostruction. . When 
performance objectives are selected and sequenced according to a 
logical plan, teachers are in a position of leadership and can justify 

their program to responsible critics. 

Diagnosing Learners - Teachers need information regarding a 

learner's readiness to begin a proposed new instructional sequence. 

Bypassing this step in an effort to save instructional time is false 

economy, since the result may well be frustrated, bored and unmotivated 

learners. When adequate diagnostic information is available. 

instructional plans can be developed that meet the informational and 

emotional needs of the learners. 

Selecting Instructional Strategies - In selecting instructional 
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strategies teachers should structure activities that are consistent 
with the identified perfomance objectives, the entry levels of the 
learners.^and the events of instruction espoused by Gagne' (1970). 
In a sense, selecting instructional strategies is analogous to 
generating directional research hypotheses. A strategy is created 
from a wide range of possible approaches which, in the teacher's mind, 
will likely bring about learner attainment of the performance 
objectives. The appropriateness of this strategy is "tested" 
during the implementation and evaluation phases of instruction. 
Interacting with Learners - This component represents the 
'^doing" phase of the instructional model. The elegance of the 
instructional plan becomes unimportant if the timing and continuity 
of the classroom activities are interrupted creating disorder and 
predictable management problems. Thus, learning how to interact 
with learners is, perhaps, the most difficult set of skills for 
new teachers to attain. Mastering these skills requires considerable 
pT-actice in actual classroom settings, and serves to justify the 
emphasis on student teaching experience in teacher preparation programs. 

Evaluating the Effectiveness of Instruction - This component serves 
to gather evidence during and after the teaching of an instructional 
plan to determine whether the plan "worked." Evaluation should 
prompt a review of each component in the instructional model. 
Representative questions to illustrate this review include: Were the 
perfomance objectives appropriate? Were the pretests really diagnostic 
tools? Did the instructional strategies incorporate the events of 
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instruction? Was classroom management sufficient to maintain a 
favorable learning environment? Were the evaluation tools valid 
for assessing learner growth .and program .effectiveness? 

This model provides a framework that encourages the development 
of individual teaching styles. Individualized styVes are encouraged 
because evaluation of instruction is based on learner attainment of 
performance objectives. Given this operating principle, teachers in 
preparation are free to choose procedures from their own repertoires 
that they believe will result in high levels of learner performance. 
Further, teacher responsibility is well served by this model. This 
responsibility comes not because of the teaching candidate's adherence 
to a set of "ideal role behaviors," but rather in adapting instructional 
practice, as necessary, to help learners achieve performance objectives 
that have been selected. 

A full semester-full day student teaching program with twelve 
semester hours being awarded for successful completion of the experience 
is the culminating experience in this preparation program. During this 
experience, each student teacher is required to develop and implement 
two instructional units each of approximately two weeks duration. Thw» 
instructional units are to include: performance objectives, a diagnostic 
pretest to determine whether prerequisite knowledges and skills are 
present, instructional strategies addressed to each performance 
objective, and criterion-referenced instruments. These units must be 
deemed acceptable and appropriate by both the classroom supervising 
teacher and the university supervisor prior to implementation. 

Evaluation of student teachers in this program includes supervisor 
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ratings based on in-class observations and instructional materials 
produced hy the student teacher. Generally six supervisor ratings 
are completed during a semester. These ratings are recorded on an , 
Evaluation Profile instrument. It may be of significance that the 
final evaluation for each student teacher recorded on this instrument 
represents a consensus rating resulting from a three-way .conference 
.between the student teacher, classroom supervisor and university, 
supervisor. In addition, a Curriculum Context Checklist for rating 
the component of each instructional unit is completed by the university 
supervisor. Two of these forms are completed during the course ■ 
of the field experience. / 

Student teachers are also requested to contribute to the 
formative evaluation process by completing weekly reflection sheets 
throughout the semester. Furthe/, summative procedures are conducted 
by student teachers at the conclusion of each unit, where summaries of 
learner performances on the pretest, posttest, and objective attainment 
information are recorded on Sunimarv Evaluation of Unit forms . These 
self-evaluation -experiences are consistent with the final component 
of the diagnostic-prescriptive model of instruction. 
Sampl e 

Information from 82 secondary level student teachers and 9001 
learners taught by the student teachers comprised the sample for this 
data base. These student teachers were supervised by 5 university 
supervisors over the course of, five semesters-, i.e. Spring 1978 - 7 
student teachers. Fall 1978-18 student teachers. Spring 1979 - 19 
student teachers, Fall 1979-9 student teachers. Spring 1980 - 29 student 
teachers. The total number of secondary level student teachers numbered 
291 during this period (Spring 78-68, Fall 78-64, Spring 79 - 52, 



Fall 79-52, Spring 80-55). The university supervisors have served 
in this role from one semester to three years and have established good 
relationships, with classroom supervisors -and building administrators 
in the student teaching sites represented in this -"project. More- 
over, the supervisors are well versed on the diagnostic-prescriptive 
model of instruction on which the preparation program is based and 
have held the student teachers accountable for implementing the 
tenets of this model in their teaching. 

Fifty-seven classroom supervisors from 12 school buildings ijerved 
as the 'model teachers" for the student teachers. Five supervisors 
in this group worked with a student teacher for each of the three semesters 
the data were, collected, while 14 other classroom supervisors served 
in this capacity for two semesters. Names of these individuals and 
the student teachers assigned to them are presented in a subsequent 
section of this report. In order to qualify as a classroom supervisor, 
these teachers met the following criteria: hold a valid teaching 
certificate in the field in which they are teaching, have completed 
2 full years of public school teaching experience - one of which is 
in the local district, agree to serve as a classroom supervising teacher for 
both semesters, and agree to attend the inservice meetings sponsored 
by the Brazos Valley Cooperative Teacher Education Center and other 
meetings sponsored by the Department of Educational Curriculum and 
Instruction at Texas A&M University. 

In order to enroll in student teaching each teaching candidate 
in this sample had met the following criteria: 
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!• Attained senior standing with at least 30 semester 
hours completed at TAMU including afleast six 
semester hours in approved professional courses. 

2, Attained a minimum grade point ration (GPR) of 2.25 
based on the grade report form published by the 
registrar's office of TAMU. 

3, Completed at least 75% of the .coursework required 

. for the teaching fields with a minimum GPR of 2.25. 

4. Admitted to the teacher education program at least 
one semester prior to student teaching. The criteria 
for this criterion include a statement of personal 
commitment, minimum gradd point ratio (2.25), three 
letters of recommendation, successful completion 

of English proficiency examination, and *early field 
exp. course (*only required for EDCI majors). 

5. Completed ten hours of professional education 
coursework (EPSY 301-3 hrs., EDCI 323-3hrs, EDCI 401-7 
4 hrs.). 

The learners in this sample were the pupils assigned to the 

classes of the 57 classroom supervisors during the five semester period 

these data were collected. These learners attended one of the following 

five school districts in Central Texas, namely: 

Bryan (A.D.A. = 8412) Hearne (A.D.A. = 1607) 

Caldwell (A.D.A. = 1263) Navasota (A.D.A. = 2005) 

College Station (A.D.A. = 3255) Katy (A.D.A. = 6432) 

Information is presented in the data file which enables the learners 

to be grouped by student teacher, building site or school district if 

desired. 

Instrumentation 

A variety of scales and criterion-referenced instruments were 
used to yield information for this data base. One of these instruments, 
a rating scale entitled. Evaluation Profile was used to .obtain 
instructional effectiveness ratings of the student teacher's performance. 
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This instrament w^s completed on a biweekly basis- by the university 
supervisor. The scale, consists of twenty-eight Likert type items 
aivided into two categories^i .e. . instructional competencies (21 items), 
and personal and professional >ompB±encies (7 items). ^E^cKj^tem <^ 
on the scale is referenced to a performance objective in the student 
teaching program. Further, the insWtional skills addressed on 
this instrument are compatible with the skills and knowledges 
stressed in the diagnostic - prescriptive model of instruction, on 
■which this ^program is based. The supervisor had the choice of 
marking one of five categories ranging from excellent = 1 , to inadequate = 5. 
If the skill was not observed or not applicable to the classroom situation 
the supervisor had the option of marking N/A. An alpha coefficient of . 
.94 , determined for this instrument suggests a high" degree of internal 
•consistency among responses to the various items. 

\, A second rating scale, the Curriculum Context Check-li st, was used 
to provide university supervisor ratings of the curricular units 
develop\by the student teacher. Values from this scale provided data 
for the variable, planning effectiveness of the student teacher. This 
instrument co\ains a 5 choice scale identical to the scale of the 
evaluation profiV^s^. Individual items of this instrument identify 
components of the curriculum unit, e.g., general goals, focusing 
generalizations, concept list, diagnostic component. In addition, 
student teachers completed two instruments which served self- 
.'evaluation'functions and provided time ordered data for this data base. 
One of these instruments, t.hp. Weekjv Reflection Sheet requested the 
student teacher to estimate the. percent of time she spent during the 
preceding week observing, planning, assisting, team teaching, and/or 
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assuming fulT responsibility.^ Unfortunately these data were not 
obtained during the 1979-80 ^t^ademic year. Further, the candidates 
assessed their morale and provided a numerical rating from 1 to 5 
regarding their morale accompanied i>y -a Jv?fTtT§n-Bxplanation of the' 
rating. These instruments were^tremitted to'the uni vers ity^per visor 
at the end of each week throughout the semester>>.^ ' ' ^ 

The second instrument, Summary Evaluation of Unit, was completed 
by the teaching candidate immediately after completing the instruction 
associated with each unit. This form required an estimate of the" 
achievement level and socioeconomic level of the learners in addition 
to the actual number of class periods required to teach the unit. 
Perhaps the most significant information -collected among all data, 
was recorded on this form by the student teacher. These data being' 
achievement information (learner attainment of individual unit 
objectives, pretest scores, and unit posttest scores). Criterion- 
referenced tests developed by the" student teacher were used to provide 
these learner attainment data. These instruments, uni^que for each 
unit and each student teacher, represent a strength and,.potentia1 
limitation in the design of this investigation. As a strength, 
the student teacher with guidance from classroom and university 
supervisors developed tests related directly to the outcomes 
established for the performance objectives in each unit. Prior 
learning, extenuating classroom situations, and the abilities of the 
learners were taken into account in establishing both the objectives 
and the corresponding criterion tests. ^ Under these conditions* the 
cognitive attainment measure indeed did sample the behavior called 
for in the performance objective. 

11 ■ 
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A potential limitation of candidate-developed criterion-referenced 
tests for this investigation stems primarily from the lack of information 
on the reliability and validity of the respective instruments. Con- 
ventional reliability procedures ?:>iropriate for norm-referenced test-s 
were not determined on the various criterion-referenced tests (determine 
an individual's performance with respect to the performance of others 
in the group) (Millman, 1974). Thus, while we are concerned, we 
are not unduly alarmed by the absence of these values. Validity of" 
criterion-referenced instruments on the other hand, can be assessed 
by determining the logical relation of the performance objectives 
and the individual test items: Fortunately, this validity check was 
conducted by the classroom and university supervisors on each candidate's' 
test before the instrument was administered to the learners. 
PERSONNEL 

Data obtained from the student teacher^ and their learners in the 

sample were ordered, coded and placad in a data file initially by 

Sherrill Norris, Jim Tooke, and Tom Walker and more recently by Geneva 

Morris., Lyman Maddox, Ephrim Kazimi and Jon Denton", principal investigator 

of this project. Task schedules for each of these individuals were 

... ^ 

established to provide a management system for the project. The tireless 
efforts of the research assistants offset setbacks encountered in coding 
and keypunching the data enabling this project to be completed on schedule. 
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SPSS80 and SPSS80SH 

Data files from this effort contains 452 variables with 414 
•of these being directly related to the student teacher and 38 
variables Associated with learners of the student teachers. These 
variables have been organized via the following data menu (Appendix A ) 
and assigned a variable label. While the data are organized by 
card format, data points are stored on a disk pack with backup 
systems being available on magnetic tapes (ZY2355, ZY2356}. 
DATA ANALYSIS ^ 

These data files have been established to permit the individual 
learner to be the unit of analysis. Since the data are ordered by 
the identification number of the student teachers, the learner data 
may be combined ^nd considered as data sets of student teachers. Since 
so many variables have been gathered on the student teachers and 
learners in this sample, it is"expected that some variables will not 
have values assigned to them from every student teacher or learner. 
Thus, the following tables (1-6) present descriptive statistics 
on each variable in the file. 
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Table 1 

Descriptive Statististics for Variables on 
Card 1 of DENNOR DATA SET 



Var- label 


Variable 


N 


X 


S.D. 


IDT 


Teacher # 








UNI 


Unit Number fl 






. 


6N1 


General Goal 


80 


1 ./4 


F61 


Focusing General izations* 


81 


^. /O 


QQ 


CLl 


Concept List 


81 


o m 


1 no 


POKNl 


# of Knowledge P.O. 


oL 


D. 


/ . 1 3 


f OKCl 


Components of P.O. 






.91 


PORl 


.P.O. Rating for Unit 1 


35 


2.37 


POSNl 


#of Skill Obj. P.O. 


82 


2.57 


4.16 


POSCl 


Components of Ski VI Obj 








P0R2 


P 0' Ratina for Unit 2 


29 


2.24 


.87 


POANl 


# of Attitude Objectives 


82 


KK 




POACl 


Components of Attitude Obj 






1.43 


DIAl 


Diagnosis (ul) 


ai 


2.76 


REMl 


Remediation (ul) 


81 


3,73 


il.52 


CONOl 


Content Outline 


81 


2^04 


1 .20 


ISTl 


Inst. Strategies 


81 


2.85 


1.03 


LMl 


List of Materials 


80 


1.81 


1.11 


SUMEl 


Summative Evaluation 


81 


2.70 


1.16 


FORMl 


Formative Evaluation 


81 


2.48 


1.24 


SUBJl 


Subject Area 








UN2 • 


Unit n 








GN2 


General Goal 


79 


1.76 


.70 


F62 


Focusing Generalization 


79 


2.66 


1.07 


CL2 


Concept List 


78 


2.27 


1 .20 


P0KN2 


# of knowledge P.O. 


82 


4.83 


5.09 


P0LC2 


Components of P.O. 






2.65 


P0SN2 


# of skill Obj. 


82 


2.50 


P0SC2 


Components of Skill Obj. 






1 .02 


P0AN2 


# of attitude obj 


82 


.67 


P0AC2 


Components of Attitude Obj 


* 




1 .66 


DIA2 


Diagnosis (u2) 


79 


2.97 


REM2 


Remediation (u2) 


. 79 


3.71 


1.73 


C0N02 


Content Outline 


78 


2.20 


1.39 


IST2 


Instructional Straties 


79 


2.83 


.99 


LM2 


List of Materials 


77 


1.73 


1.13 


SUME2 


Summative Eval 


79" 


2.81 


1.20 


F0RM2 


Formative Eval 


79 


2.54 


1.18 


SUBJ2 


Subj Matter 2nd Unit 






.40 


SEX 


Sex of S.T. 


81 


-1-.80 


MAJ 


Major of S.T. 


79 


1.33 


.47 


AGE 


Age of S.T. 


74 


22.70 


3.36 


USUP 


UNIV. SUPERVISOR 


82 


1.68 


1.02 


CSUP 


Classroom Supervisor 


82 




ie.G3 


01 


Card 1 
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(Spr1«| 71) 

Studtftt ItcHr *_ y^nmt) 

aitjM. Dint 01 JJ 

Clbiort, CtMy W IM 

Ho«i«, K«rty 03 .100 

OrtU, W*jm« 04 

S«rtfliOA. 04 107 

ToMtstfKl. KrUty • - - - 07 100 

Mtttar. John Oi » 



(Fall 71) 



$tw4i>t TwcNr L- 

Itrtlatt. f*ul ----- Of 

loMiln. Ilirtcy 10 

trxm, VICkl 11 

Orthr, 0«rU ----- • 12 

ovfit. aiiv 11 

C«aoAt» J«o«t ----- 14 

uikin, litdi 15 

n mm rd t Urry ----- II 

Ht1». UOTtf. 17 

HarrlnfUfl trit * - - - II 

InfrMi* 0«k4U 19 

Johnitofl* J«o« ----- M 

LaKua, L»«r ^1 

Levitt. UrUrt - - - - 22 

Htlak* Dorothy 23 

ft*ft. HilltM 24 

tilth* E*t1yn 25 

iJtUtr, TCM 27 

UtM«r, 0*A 2t 

«oo4t« Ullin 29 



107 
112 
101 
111 
OiS 
10$ 
129 
12S 
120 
CIC 
047 
139 
014 
130 
124 
142 

ia 

117 
92) 

031 



Studyit T— ctwr_ 



(Jprinf 79) 
I Iftf lMfntr») 



iMlt. TIM 30 

Irovttird. C4m>a4 - - • 31 

C«ttr. AllcU 32 

Ctndy. SuMn 33 

CtrMr. Charlotte - - - 34 

GiniUiW. 6«fi« - - - - 35 

Gray, tlH4* 

Hiik1nt» Ittty - • - - 
H11W Charlottt - - - - 

Lantr, fri< 39 

O'trUn, rjrtn - - - - 40 

011vcr« lourdcs - • - - 4l 

r^U-n, Stavt 42 

S<hot<m«r« lapr* - - - 43 

Sab*tt4. Dtbra Aw» - - 44 

Syn^ar. Uniy 45 

Sttala. Carolyn - • - - 4J 

$gll1*an, Harwu • - - - 47 

Th(»#ion, Kartn - - - - 41 

T111ars*n. Shirlty - - 49 

Yegftf, Jaw 50 



113 
019 
017 
1» 
015 
142 



119 
129 

}70 

07S 
0C1 
140 
075 
101 
115 
13« 
121 
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(Fall 1979) 

Studant Taachar I Kof Uamtrs) 

lotnktr» Lynn - • • . • SI 73 

CardM, mm J 52 H 

Hootf, Tin 53 134 

Hoort. John 54 115 

Oantal. Umy 55 125 

lUbolnt. Itorih4 - - - - 54 143 

TroMbUa. Mary . . - . S7 79 

Whailar. Ully . - . - 54 119 

Wt1s»A«t. K1« ----- II 100 



(Syrinx 1940) 



Studaftt TaachT 



Pull en. Carl 

M1fp«1« My 

I«11« l«cky 

•trtino. Diana - - - - 

N«l«. JuHt 

DtCluUt. Sharf - - - - 
Mmnally, Oortl\y - - - 

Karr, AbkU 

Kjillwt. Martlyn Jane* - 

Clkln. Valorle 

Hardfn, Am 

Kasart, Jana - 

LapHr. Carol 

Taylar. Oavt4 - - • • • 
Tfcherhart.^nls* - - - 
Rivera. Vila r la - - • • 

S1a«« Janft 

SUtan, Carol 

Tgrr.ff, TanvU - - - - 
f«nMntar« raMQr - • - 

S«1Ui. Lilt 

Martin, Kay 

Klauf, Dakra* - . - - - 
lloufh.Roia Amt - - • - 
Iradlcy, FDyllls - - - 
Coria, ------ 

•«CbM(t. SutMi - . - • 
favHeak. Miry - • • - 
HoiMan, Merit . • • • 
Wlltan, LuaitAo • • . - 

YlufM. Itrrv 

CrUflft. C^r1| . - - • 
Marrft« Oakkia • - - - 

WaUar» Hhty 

Carrnio. C«n« 

towf . lr«A4« 

NMk. Cirtfi ----- 
Cilirolla, 0ab4ft - - - 



1 


Kof laamtrt) 


59 


79 


10 


124 


12 


105 


13 


129 


14 


117 


15 


127 


44 


49 


17 


174. 


44 


U2 


19 


112 


70 


121 


71 


45 


72 


134 


73 


149 


74 


74 


75 


109 


71 


109 


77 


' W 


74 


109 


79 


HI 


40 


143 


41 


Iff 


42 


117 


43 


1)4 


44 


41 


45 


145 


44 


IJI 


47 


"^92 


44 


37 


fO 


1?; 


91 




92 




93 




44 




95 




M 




97 




94 
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Ml 

EACH 
SCSI 



M2 

WW 

na.1 

CACL2 
SCS2 

mn 

SCH 

£V1P 
CV1PI 
CV1P2 

:viP3 

CV1P4 
CV1PS 
CVIPI 
W1P7 

mpf 

CVIPf 
CV1P10 

mpn 

CV1P12 
CVIPU 

CVlft4 
CV1P1S 
CVIPU 
CV1P17 

cvipta 

CV1P11 
CVIP20 
CV1P21 
£Vir22 
CV1FZ3 
£VtP24 
CV1P2S 
CVtPH 

vi\m 



TMCNr i M tltr 
CrHf Lml of unit 1 
WuHir of InttniCtloMi h<'<o4s 1i* Intt t 
Ltftfth of Hflo' In ■iMitfi 
CiUmM ftcMtywont 1tv«1 of ttu^tfltt 

Klih*1* M1M1t«2. Low-3 
CUlMtW S«cl*-Ccmtc Imt of lU^Mtt 

k:64U U Uwtr*4. LoMr*S 
Crttf* ttvit of Unit 2 
flv/»Mrof iMtrvctlfMt ptrioit In Unit 2 
LtOftA of (MrM In alnutts 
OttMtW ichltviMflt iMtt 

H1fh-1. K14410-2. 1*1^3 
OtiMtW SCS UpMr«U MfMI* to UpHr«2 

H144lt*3. Ml<MlO to Lovtr^. Lowtf'S , 
Ovortn CrWo NInt tUttt 
frof. 14. 6r««« Point tUttO 
ToccMof flt14"1 Crt^o Point Mtto 
Toochlof f1ot4 2 6r«4o Point Kotio 
School NOMO (>Uo cf StwOont ToKMng 

Cxportonco) 
Cv«1v«tl0A Profdo »1 • 1 
Univ Sup rottof of uto of Ititon f1«n 47 
Unlv Suo rittxf tf uft of Ptr. OOJoctlvo n 
Univ Suo rotlof of dlofnotttct uto4 32 
Unlv S<io rttlof of rtmiUUon procoOurot 31 
Univ Sup rotlof of ■•ftory of contont 41 
Uilv Sup rattof of OupllettloA o^lpMnt 34 
Unlv Sup rotinf of um of A-V o^lfMnt 32 
Unlv Sup rotlno of Introduction 1 42 

coftclutlon of Itsson 
Unlv Sup rotint of Mtho4 of tnstrvctlon 4S 
Unlv Sup rtttnf of four typos of Sttwitus 4$ 

Prtitntotlofi 
Unlv Sup rotlof of utt of «tton41nf H 

bohovtor 

Unlv Sup rotlof to flvt ciMr tflroctlont 44 
Unlv Sup ritinf of uto of 41ffortnt Itvols 44 
of quoftttnf ^ ^ ^ ^ 

30 
47 
32 
31 
31 
32 
4( 
3t 
33 
37 
31 





r 


^.0. 


tz 


I.S2 


2.M 


•2 


tl.l7 


i.u 


12 


I3.2t 


1.21 


12 


2.3? 


1.10 


12 


3.27 


1.(1 


U 


1:U 


l:» 


•2 


S9.00 


II.U 


9Z 


2.44 


2.01 


17 


3.45 


2.M 


75 


3.02 


.37 


7S 


3.M 


.3( 


7( 


3.05 


.38 


V 


3.04 


.44 



Unlv Sup rotlftg of rilnforcino tochnlquot 
Unlv Sup ritlAf to eltrtfjr v«luo« 
unlv Sup rating of citttrooa MMf«Mnt 
Utiv Sop ratinf of oviltMtlOft InstniMnt 
Ufilv Sup ratinf to ovolutto Intt. profraa 
Unlv Swp rittnf of solf-ovtluotlM 
Unlv Up rattnf tooehinf i two wook unit 
Unlv Sup ratinf ao^l 
UnW Sup rotlnf rotpont1k1tt> 
Unlv Sup r«t1(i9 pronptnvtt 
Unlv Sup rotlnf portOMi frocnlftl 
Unlv Sup rotlnf cooporotlon 
Unlv Sup rotlnf Kcoptonco of school nomt, 32 
unlv Sup rotlnf Ofiorfy 3( 
Unlv Sup rotlnf concom for school » 



2.00 
2.3< 
.22 
.11 
1.41 
1.II 
.40 
2.40 

2.22 
2.4$ 

2<S0 

KM 
1.84 

2.47 
1.93 
2.» 

.34 
1.00 
.17 
.31 
LIS 
.IS 
.79 
.9S 
1.00 
.17 
.97 
.5» 



1.02 
1.29 
.$1 
M 
1.14 
l.0« 
.91 
l.Ot 

.93 
.94 

i.ia 

.90 

1.33 

l.)4 
1.31 
1.02 
.13 
1.37 
1.49 
.TO 
.7$ 
.(9 
.S4 
.S2 
.S2 
M 
.SI 
.13 
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UnW. Supcrvlior - CvtlwAtlon FroflU • Rltlngs 



lilP 
ti2H 

rrr- 

CVZM 

cvzrb 

CV2Pi 
CV2P7 
CV2M 

CVZftO 

cv2pn 

CV2n2 

mm 

CV2n4 

CV2P1S 

CV2PU 

CV2M7 

CV2PI8 

€V2P19 

CY2P20 

€V2P21 

CV2P22 

CY2P23 

£V2P24 

CY2P2S 

CV2P2f 

£V2f27 

CV2f2l 

tV2f 

Cv3ri 

Cv3f2 

CV3?3 

tim 

tv3M 
MH 
£V3P7 



iMChtr ruMtr 
CvMuUIOfi Profile #2 • 2 
Unlv Suy rttlof - Itsson PUn 
I'niv Sup rtUn^ 
Unlv Sup r«Cln9 
Univ Sup r«t1nt < 
Unlv Sup rtClnf < 
Unlv Sup r«ttn9 < 
Ufllv Sup rtttnf • 
Unlv Sup rttlof < 

tlon tf |«f ion 
Univ Sup r»cln9 < 
Unlv Sup ratinf < 

pristnUtlon 
Unlv Sup r»t1n9 
VnU Sup ridof 



ptr o^JtcC1vA 
^Uf'^oUlo ustd 
riMkcdfiCloA prtcWurcs 
MSCiryof conttnt 
duplication t^lpMunt 
uii of A*V tqu1pa»tnt 
Introduction t conelu- 

Mthoc ofMnstrvctlon 
four typ«i of sttaulut 



44 
3( 

32 
2f 
44 

33 
30 
42 

44 

4S 



ult tf Uttnding &fMv1or 44 
to fivi cittr dIrKtlons 45 
(MW Sup r»t1n9 - ust differint levels of 44 
qwistltns 

Unlv Sup rttlof - of rilnforclof (echnl^M 4S 
UnW Sup rttlof - to CUrIf/ vtlues* 30 
Unlv Sup rtttof - of c1»ssro<« MMfVHnt 4S 
Unlv Sup r*tlA9 - of evaluation InstruNnts 3) 
Untv Sup rat1n9 - tf tvtluatt Inst, progrm 2f 
Unlv Sup rating - of stU cv*1u4tion . 31 
Unlv Sup r*t1n9 - tiKh1n9 « 2 wk unit 32 
Unlv Sup r«t1n9 - wodil 44 
Unlv Sup r«t1nf - rtsponslMHty 3] 
Unlv Sup r«t1n9 -prcaptnisi 30 
Unlv Sup r»t1n9 - p«rstn«t 9roaM(n9 33 
Unlv Sup ratlof - cooptrUlon 34 
Unlv Sup rttinf - tccfPt«nct of schoolnormJl 
Unlv Sup ratinf - tntffy 33 
UnW Sup rtttn9 - concirn for school J3 
Evtluttlon frofllf 13 • 3 
Unlv Svp rttinf - lisson pUn S2 
Unlv Sup rtttnf - ptr. vkjictlvt 47 
Unlv Sup rttlnf - dUgnostlcs usM 43 
tMlv Sup r»t1nf - mittry tf content S) 
Unlv Sup rtt1n9 - riM«41tt1on prxt4uris 3^ 
Unlv Sup rttinf - dupllcUlon t^fPMnt 44 
Unlv Sup r«t1n9 - ust of A-v t(^i1p»tnt 43 



Unlv Sup rttln9 
of lesson 



Introduction i conc1us10fti3 



1.19 

2. J' 
1.57 

.46 
2.04 
1.1s 

.33 
2.43 

2.41 
2.33 

2.S2 
1.&2 
2.02 

2.44 
?.30 
2.42 
1.SS 
I.M 
1.SS 
.S( 
1.8( 
.HS 
.77 
.12 
.U 
.84 
.IS 
.42 

1.(7 
1.91 
l.M 
l.« 
1.0 

1.37 
1.9« 



m 
ft 
i.o« 

J5 
.71 

.71 
M7 
.89 

.7( 

.93 

.7( 

1.25 

.89 
1.09 
.» 
.99 
1.47 
1.41 
.9S 
.12 
.47 
.(3 
.58 
.59 
.(9 
.«7 
.Ci 

.71 

.77 
.47 
.77 
,77 
.71 
1.09 
.12 



CV2P9 


Unlv Sup rat1n9 - 


MthQd of Instruction 


53 


2.17 


.73 


mpio 


Unlv Sup rtt1r>9 • 


four typti of Stimulus 


53 


1.n7 


.11 




prttentetltn 




53 


: :4 




CV3P11 


tMtv Sup rat1n9 - 


ust of Uten^lnf 


.70 




behtvlor 




1.85 




CV3P12 


Unlv Sup rAt1r<9 - 


to give cletr'dtrcctlons 


53 


M 


CV3P13 


Unlv S<ip rc«1n9 - 


ust different levels tf 


53 * 


^^13 


.90 




questions 










CV3P14 


Unlv Sup rttinf - 


of rtlnforcint techniques 53 


2.01 


.cc 


Cv3PtS 


Univ Sup r4t1n9 - 


to cUrIfy vAlucs 


35 


2.03 


.82 


CV3P16 


Unlv Sup rttinf - 


of cUssrocn Mnaije»ent 


S3 


2.28 


.(9 


CV3P17 


Unlv Sup r«t1nf • 


of evaluatlcnInstruAtnts 


31 


1.72 


.C6 


CV3P}« 


Unlv Sup rttlng - 


to evaluate Inst pro<}r«a 


39 


1.92 


.«4 


CV3P19 


Untv Sup rAtInf - 


of self evaluation 


)• 


1.14 


92 


CV3P20 


Unlv Sup rettng - 


teaching e 2 wfc utilt 


38 


.2( 


.M 


CV3P21 


Unlv Sup r«tlA9 - 


sod el 


53 


1.49 


(1 


C/3P2? 


Untv Sup ritlnf - 


responsibility 


4( 


,96 


.55 


CV3P23 


Untv Sup rttint - 


proAptntss 


4( 


.91 


.51 


IV3P24 


Unlv SuP retfnt - 


personel jrooAins* 


4( 


.h9 


.3A 


CV3P25 


Unlv Sup rtt1n« - 


cooperttlen 


47 


1.00 


.47 


CV3P2( 


Unlv Sup rAtIn) - 


Acceptance of schoolnomt 


4( 


.93 


x49 


CV3W7 


Unlv Sup rettnf - 


energy 


4( 


.93 


.53 


CV3P28 


Unlv Sup rttint - 


ctncern fer schout 


45 


.9( 


.56 


CV3M 


Unlv Sup rtting - 


lesson plan 


39 


1.44 


.M 


CV4P? 


Unlv Sup rttint - 


per objective 


39 


1.49 


7( 


CV4P3 


Unlv Sup r«t1n9 - 


dl49nostlcs used 


34 


K44 


.(1 


CV4P4 


Untv Sup ritlng • 


rMtdletlOn procedures 


23 


1.70 


.76 


CV4P5 


UnW Sup r«t1n9 • 


Msttfy of consent 


3t 


;.58 


.M 


CV4Pt 


Unlv Sup rttln9 - 


dupllcttlOn equipment 


30 


1.30 


.79 


CV4P7 


Unlv £up r«t1n9 - 


use ef A*v equlpnt^nt 


30 


1.53 


90 


tun 


Ur.lv Sup rttinf - 


Introduction i conctu- 


37 


2.05 


JO 




slon tf leston 










EV4P9 


Untv Sup rttint - 


Mthod of fnitrvctlon 


37 


1.31 


.11 


CV4P10 


Unlv Sup r«Cln9 - 


four types of Stlnglut 


3« 


1.12 


.77 




Prestfltttton 








CV4P11 


UnU Sup r«t1n9 - 


utt of Attending behavior 


3) 


1.87 


.(9 


CV4^I2 


Unlv Sup rat1n9 - 


to give clear directions 


31 


1.(3 


.(3 


CV4P13 


UnU Sup rttinf - 


use different levels of 


37 


K7I 


.92 




questloni 










CV4P14 


Unlv yjp nt\nq - 


of relnforclno tvchnlqus 


39 


1.90 


.79 


n4P15 


UnU Sup r4tlAf - 


te Clarify viiues 


13 


M 


1.01 
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Table 4 

Descriptive ^tatlitk^ for OaU on 
Card 4 of OfNtfOK 
University Supervisor - tvitiMtlon Profile ltatli>i« 
Verlikle 



aw ' 

CY4P2S 

CV4P27 
CV4P7I 
tVSFI 

tV5?4 

cvsrs 

tvsriOf 

Mru 

mm 

CYSfll 

EVSPU 
EV5?J5 

mm 

CYSPI7 

EV5f?0 
CV&P2I 

CV6P 

CViN 

CY6F7 

E¥5r3 

evirio 

mm 
mm 

tviris 

mm 
mm 
mm 
mno 
mm 
mm 
mm 

eV(724 

m?2% 
mm 
mm 
mm 



ft>«€her nuatxr 

Unlv Sup r«tln9 - claiiroc« MM9<ii^t 
Unlv Sup ratlr>9 • eveluatlon lnttru*ents 
Untv Su^ r«tlr>9 • evaluate InSt. pronrAn 
>)n1v Sup rttinf • of itif cv«lu«tion 
(iiiv Sup r«t{n« • teacntnti j / «l .mlt 
Unlv Sup retinf • Model 
Unlv Uip rctinf <• responsibility 
Unlv Suf retin? - ^ro«ptncss 
Unlv Sup retlni - f%no<^} ^rOoAln') 
Unlv Sup retinf - C0«Hritl0A 
Unlv Sup ratinf • acceptance of sibool r^r«$ 
UaIv Sup rat!r>9 - energy 
Unlv Sup retinf * coAcern for schml 
Unlv Sop ratlnf - lesson p1«n 
Unlv Sup r«tln9 - ^er. objective 
Urtiv Sup retinf - 4lasnos:lcs used 
Untv Sup ratinf - ree>tdUt1onprocrdures 
Unlv Sup rating,- Mrstery of contr^t 
Unlv Sup rating - 4up1tCdtlon eQuf^Mtnt 
Unlv Sup rating - user of A-V e<j«tf»»ent 
Unlv Sup rating - Introduction t conclusion 
of letson 

Untv Sup ritln^ • »ethod of Instnirtlon 
Unlv Sup r«tln9 - four tyves of ^tinulu) 

presentation 
Unlv Sup rating - use of attandln^j bchevlor 
Unlv Sup rating * to ^Jlve «.Uar <iiectlons 
Unlv Sup rating - u«e different Icveli of 



^estlons 
Unlv Sup K«t1n9 ' 
Unlv Sup reting . 
Unlv Sup rating • 
Unlv Sup rating • 
Unlv Sup rating • 



• of reinforcing tecfmlques 

• to clarify vaiurf 
' of classrooM iMtttf^eMent 
' of evaluation Instrupwnts 
■ to eyeluate Instv progre* 

Unlv Sup retlng - of self evaluition 
Unlv Sup retinf - teaching a ? «k unit 
Unlv Sup rating - nodel 
Unlv Sup rating - r«sPOnsU>M Ity 
Unlv Sup r«t1n« - proMptne&s 
Unlv Sup rating - personal <;rocmirn) 
Unlv Sup retlnf - cooperation 
Un(v Sup rating - acceptance of school norm 
Unlv Sup rating • energy 
l«nlv Sup rating - concern for school 
Evaluation Profile «i 

Unlv Sup rating • leifon pl'n 
Unlv Sue retina.- per okjKtlve 
Unlv Sup rating • diegnostlct used 
-•Unlv Suftratln) - ra«edfatlon procedure! 
Unlv Sup rating - Mster of content 
Unlv Sup rating - dt.pHcatlort e<wft»ent 
Unlv Sup rating - ase of A-V equipment 
Unlv Sup rating - introduction I conclusions 

of lessons 
Unlv Sup rating - aethod of Instruction 
Unlv Sup rating - four types of stfaulus 

presentations 
Unlv Sup rating - use of attending behavior 
Unlv Sup ratliv) * to give clear dlrectlens 
Unlv Sup rating • use different levels of 

questions 

Unlv Sup rating • of reinforcing t«chn1<)ues 
Unlv Sup reting • to cUrIfy valur^ 

of Classrooa MrM«ieMnt 
of evaluation 1ri\tr\«nents 
to evaluate Inst. Progra« 
of self evaluation 
teaching a 2 wlc unit 
Model 

responslbll Ity 
promptness ^ 
persoftal groonlng 
cooperation 

acceptance of schiMitnorn 
enerey 

concern for sch»hil 



Unlv Sup rating ' 
Unlv Sup rating < 
Unlv Sup rating • 
Unlv Sup rating • 
Unlv Sup rating ' 
Unlv Sup rating . 
Unlv Sup rating • 
Unlv Sup rating < 
Unlv Sup raving • 
Unlv Sup rating • 
Unlv Sup rating < 
Univ Sup rating < 
Unlv Sup rating • 
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S 0, 




1 »9 


73 




I, 5k 




?) 


1 41 


'HI 




I Ml 


./* 




u* 




39 


1.49 


.kO 


37 


.97 


.44 


37 


.95 


•to 


37 


«95 


• 40 


37 


I.CO 


.4? 


37 


.9? 


.44 


37 


1 .00 


'li 


36 


.9* 


.47 


39 


1.20 


.S2 


39 


1.20 


47 


39 


1 ,0t{ 




29 


I ,AH 


.ki 


39 


1.41 


.50 


35 


1.00 


'>9 


,35 


.94 




3' 


Lit 


.4/ 


39 


1 3^} 


49 


39 


1.51 


.U 


40 


1.7? 




39 


I.ll 


!s7 


39 


1.(4 


.57 


39 


1.(9 


.(1 


."9 


7.00 


.4« 


39 


1.17 


.7( 




1.13 


.35 


29 


1.34 


.SS 


52 


1.59 


.9t 


3? 


i.oi 


,o 


39 


l.?H 


.M 




n^ 


.61 


21 


.71 


.46 


2ti 


./9 ^ 


.SO 


28 


-79 


.50 


2Ji 


.75 


.44 


n 


.79 


.50 


?« 


.97 


1.67 



77 
77 
77 
•10 
77 
77 
77 
77 

77 
77 

77 
77 
77 

77 
4) 

77 
77 

75 
77 
77 
77 
77 

77 
77 
73 



1.19 
I. .-3 
1.4' 
1.37 
I 2S 
1.13 
Ml 
1.48 

1.23 

i.2k 

\M 
U?\ 
I.4S 

\.M 
1.5ft 
1.(7 
1.19 
1.19 
1.71 
1.03 
1.19 
1.06 
I.OS 
1.04 
1.04 

\fo 

t.04 



.if 

.43 
50 
.5J 
.4( 
.47 

.51 



(3 

41 

t/0 



.55 
.5S 

.40 
.40 
.41 
.U 
43 
75 
72 
.19 
l« 

AO 
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OeicrlptWr Stitistfrs f^r D#U on 
Cir<I S of OCfMW 
UM^Iy S.T Schedule 

Te*ch«r # ... 

iMi Ml • TfMt • % lntro4. Activity 

TH fkl - TIae - t MinnlfN 

TI'AI Milt * Tine • t Asststlrv) 

UK* fkl . Tl»e - X full R«^»<HI1ty 

TUI Mkl - Hmt I 2nd Cnvlrorwttnt 

KRI wtl - Morale K«t1r>t 

TlA^ ml2 - Tl»f - X Introd. Activity 

TI7 wtZ - Tl«e • X PUfinlrt9 , 

Ifta . TlM * X Assistiivj 

TIT? «k2 - TiPte - X Urn T*ichln« 

im wk2 . TIac - X Full Ktsponslbtltty - 

TSC2 wt2 <• Tine - X 2Pd Cnvlionmcnt 

Nt2 wk2 - Mortlt IUtln9 

TIA) Mk3 - TiM ' X Introd. Activity 

Tf3 ' Hk3 - Tlac - t r)innln9 

TPA3 hU - TlM • X AiiiiUnq 

111} wU - TiM - X Tm« TMChln9 

TfH) wkS - T!«t . X Full RfJpOflJlUllty . 

ISO M - TIm • X 2nd rnvfroiwtnt 

NU wt3 • Mor«lff luting 

TIA4 - Tint - X Ir.tro4. Activity 

TM wt3 - TlM - X Plinnlnf 

TM4 «k< - Ttac - X Asslstin9 

TTW >A4 - T1«t - X Tm« Ttichinf 

TFR4 «M - TlP« - X Full Xtsponstbillty 

T$C« t»k4 - Tl«t - X 2nd EnvlronMut 

MM wt4 • Mor«1t IUtln9 

TIAS »rtt5 • TIM - X Intro4. Activity 

m wtS - TIm - X Plinnln9 

rPAS wtS . TlM • X Asslulnf 

TTTS wkS - TtM - X Te«M TftChtn^ 

TFXS wtS - TlM - X Fun risponslbilUy 

TSCt ' wk5 - TlM - X 2n4 Envlro*w«flt 

MRS wkS - Mortlt K«tln9 ' 

TIA6 wit - TIM - X introd. Activity 

in Wk6 • TIM - X P)innln9 

TPAi - TIM - X Assisting 

Tn6 wk( - TlM - X Um TeichlrKj 

im Kfct - TlM - X Full Xesponslblltty 

TSU wfc( - TIM - X 2nd environment 

m( wU - Morilc K«tln9 

1W mk7 . TIM - X Introd. Activity 

If? wk7 - TlM - X Plinnlnf 

TM7 - TIM - X Asslstlrvf 

TTT7 mk7 - TlM - X Tei* fetching 

TfH7 wt7 - TlM - X Full RMP^rtSlbllUy 

Kl7 wk7 . TIm - X 2nd Cnvlrorvwnt 





mk7 . 


Mor«1c Xitln9 


TIAI 


Ha - 


TlA • X Introd. Activity 


in 


Hkt - 


TlM - X Plinnlng 


im 


wfc9 - 


TlM • X Assisting 


TTia 


«1S - 


TlM - X TfM Teichln<i 


rrw 


mU - 


TlM - X Full XesroAslblllty 


TSCI 
Ml 


mit - 


TlM - X 2nd Cnvlroment 


Mta - 


Mortle Xitlr>9 


IIM 


Hk9 - 


TIm - X Introd. Activity , 


1f9 


wk5 - 


TIm - X PUnn1f>9 


im 


kk9 - 


TIm * X Assisting 


im 


wk9 - 


Tine - X Tn« TejChln9 


im 


mi<i . 


TIM - X Fjll Xesponstblllty 


TSII 


wk9 - 


TlPC - X ?»d Environment 






Ajrile K«tlr>9 


TIAIO 


HklO- 


TlM - X Introd. Activity 


TPIO 


HklO- TlM - X Minnlnf 


TMIO 


HklO- TIM - X AsslstlM 


TTTIO 


MklO- 


TlM • X Tf4M TMChIng 


TFXIO 


HklO* 


TlM - X Full Xes^nslblllty 


Tsno 


HklO* TIM - X 2nd Cnvlrofwent 
wklO- Hortlt IUtln9 


mio 


TIA11 


Hkll. 


TlM ' X Intro. Activity 


TPII * 


tfkll- 


TlM - X Pljnning 


TPAM 


wtll. 


TtM - X Assisting 


nTii 


Hkll- 


TlM - X TtM TMChing 


TFitn 


Hkll. 


TlM - X Full X*sp«nsUtllty 


Tsni 


wkll. 


TlM - X 2ftd Envlr^nMrtt 


mil 


Hkll- 


Mortle lUtlng 


TIA12 


Hfc12- 


TlM - X Intro. Activity 


TP12 


Hfc12- 


T(m - X running 


TM12 


wfct2. TlM - X Asslstlnf 


..nTi2, 


«AI2. 


TIM - X Um Teaching 


TFX12 


wfcl2- 


TIM - X Full Responsibility 


Tsn2 


wlcl2- 


TIM - X 2nd Cnvlrorvnent 


mi2 


wkl2- 


Morele Xitlng 


TIAI) 


wfcU- 


TtM - X Intro. Activity 


TM) 


wiU- 


TIm • X Plinnlnf 


TPAD 


Hfcl). 


llM - X Assisting 


TTTU 


wfcl3- 


T^M - X Tmh TMCftlng 


TFX1) 


Hkl). 


TlM - X Full KespOAslblllty 


TSCU 


Hkl). 


TlM - X 2nd EnvlronMnt 


Ml 3 


MkI3- 


Hortle Xiting 


TIAI 4 


Hk14. 


TlM - X Intro. Activity 


TP14 


Hk!4. 


<IM - X Minnlnf 


TMI4 


wk|4- 


TlM > X Asslstlnf 


Tni4 


wkl4. 


TIm - X Tmm TtKhlnf 


TfXl4 


<wk14. 


TIM - X Full KtSKAslbillty 


TSC14 


Hkl4. 


TlM - X 2Ad CivvlroflMnt 


WI4 


«kl4. 


Morale lUting 


TIAIS 


wfclS. 


TlM - X Intro. Activity 


TMS 


MklS. 


TIm - X Plinnlng 


TMIS 


irktS- 


TIm ' X Assisting 


TTTIS^ 


wklS> 


T<M - X Tee* Teichlnt 


TFRIS 


lAlS- 


TlM - X Full Xtspenslblllty 


TS£1$ 


wkli. 


TlM • X 2nd Cnvlr«nM<(t 


mis 


wfcli. 


Horale Httlng 



Values tor the TIm ba^ed varlihiet Mcrt not 
Included bectusf itTssInt values were not 
eicluded froM ceUvUtions. 
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K X S 



61 3.8/ .97 



74 4.0) M 





70 ').9) .95 



74 J.04 l.Ot 



7? ).8) » " 



70 • ).W .10 



74 4. OS .fli 



72 4. IS .6) 



17 4,11 K» 



(4 4.0J .V) 



(9 4.20 .70 I 



11 4.4» .70 



5) 4.60 .60 



)4 4.S0. I) 



O 4.74 ,4f 



Table 6 
Descriptive Statistics for 
Card 7 of DENNOR ' 
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Performance Data on Individual Learners 
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Variahlp . 
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S.D. 
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I CG V« 1 IC 1 TT 
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1 oarxy^r ID 








PRE! 


PRFTFST SCORE UNIT 1 (Raw Scored 




28.41 


26.50 


OBI 


UNIT 1 - ObiectiVG 1 




.70 


.46 


0B2 


UNIT 1 - OBJECTIVE 2 * 


709^ 


.72 


.45 


0B3 


UNIT 1 - ORJECTIVF 3 




.68 


.47 


0B4 


UNIT 1 - OBJECTIVE 4 


00 OO 


.69 


.47 


0B5 


UNIT 1 - OBJECTIVE 5 


\j\jO\j 


.69 


.46 


0B6 


UNIT 1 OBJECTIVE 6 




.66 


.47 


0B7 


UNIT 1 - OBJECTIVE 7 


3572 


.72 


.45 


068 


UNIT 1 - OBJECTIVE 8 


2586 • 


= .67 


.47 


Ud^ 


UNIT 1 - OBJECTIVE 9 


1892 


.68 


.47 


0B10 


UNIT 1 - OBJECTIVE 10 


1376 


. oo 


4fi 


OBll 


UNIT 1 - OBJECTIVE 11 


957 


. ou 


40 


OBI 2 


UNIT 1 - OBJECTIVE 12 


917 


6Q 


4f) 


OBI 3 


UNIT 1 - OBJECTIVE 13 


673 ■ 


.00 


• *fO 


OBI 4 


UNIT 1 - OBJECTIVE 14 


595 


. /U 


• *to 


OR! ^ 


UNIT 1 - OBJECTIVE 15 


366 


CD 

. bo 


'AO 


r\Jo I 1 


POSTTEST SCORE (RAW) UNIT 1 


6836 


oU. Uo 


AH 
0*f • DU 




Number of objectives - Unit 1 


. 9001 


0. yy 


A 1 Q 




% of total obj. achieved by learner Unit 1 


7041 


by .44 


9Q '59 
CO* 


PRE2 


rixuluOl OUUI\u unit C, \i\aTf OUUi c/ 


/I /IOC 


34.18 


30.42 


0BJ1 


IINTT 2 - flMFrTTVP 1 


OOU*f 


.70 


.46 


0BJ2 


UNIT 2 - ORJFrTTVF 2 


ODU/ 


.67 


.47 


0BJ3 


UNIT ? - ORJFPTTVF 


Am 9 

QO 1 C 


.68 


.46 


0BJ4 


UNIT ? - HR.lFrTTVF d 


00 / L, 


.65 


.48 


OBJ 5 


UNIT 2 - ORJFPTTVF ^ 




.63 


.48 


0BJ6 


UNIT 2 - OBJECTIVE 6 




.64 


.49 


0BJ7 


"unit 2 - OBJECTIVE 7 


3119 


.74 


.44 


0BJ8 


UNIT 2 - OBJECTIVE 8 


2410 


.76 


.43 


OBJ 9 


UNIT 2 - OBJECTIVE 9 


1751 


.68 


.47 


0BJ10 


UNIT 2 - OBJECTIVE 10 


1146 


.68 


.47 


0BJ11 


UNIT 2 - OBJECTIVE 11 


782 


.62 


.48 


0BJ12 


UNIT 2 - OBJECTIVE 12 


529 


.48 


.50 


OBJ 13 


UNIT 2 - OBJECTIVE 13 


423 


.77 


.42 


OBJ 14 


UNIT 2 - OBJECTIVE 14 


352 


.47 . 


.50 


0BJ15 


UNIT 2 - OBJECTIVE 15 


275. 


.48 


.50 


P0ST2 


POSTTEST SCORE (RAW) UNIT 2 


6287 


61.29 


29.29 


N0B2 


Number of Objectives - Unit 2 


9001 -- 


5.24 


4.12 


PERACH2 


% of Total obj achieved by learner Unit 2 


6609 


66.25 


30.41 
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At first glance these tabular summaries are overwhelming because of 
the sheer volume of numbers, symbols and labels. However if -one scans the 
figures looking for trends and stability across the variables, patterns 
begin to appear. For example, in table 1 the Supervisor ratings for the 
unit 1 components are generally better (lower numerical values) than their 
analogues in unit 2.- Additionally, one may note the number of learners, 
taught by the student teachers ranged from 23 to 189, with the mean value 
being 115. 

Tables 2-4 provide summaries of the six classroom observation ratings 
of the university supervisor gleaned from the Evaluation Profile instrument. 
One finding from the 168 summaries provided in these tables is the variation 
in the number of observations across these samples. .[The initial observation 
EVIP contained information from 55 student teachers, while subsequent 
observations fluctuated, i.e., EV2P-44, EV3P-53, EV4P-63, :V5P-40, EV6P-77.] 
One reason for this variation across observations is that data collection 
procedures employed by some of the supervisors yielded values for only the 
EV3P and EV6P clusters of variables. Further, much of the data collected 
during the Fall, 1979-Spring, 1980 yielded only the EV6P thus explaining the 

« 

larger N. Additionally, the measures of central tendency for the individual 
variables contained in tables 2-4 illustrate marked improvement of the student 
teachers instructional skills in some instances. To illustrate this 
observation consider the mean values for the variable, university supervisor 
rati^^.qf classroom management, across the six observations: EV1P16-2.53, 

EV2P16-2.42,xEV3P16-Z.28,-EV4P16-1.89, EV5P16-1.82, EV6P16-1.67. Recalling 

\ 

that the lower the numerical value the better the rating, une can see 
gradual improvement over the course of the student teaching semester with 

respect to the instruction^:!^ skills related to classroom management. 

\ 
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Directing our attention to table 5, we find numerical values for 
weekly morale ratings for student teachers. Note the trend from the 
beginning of the semester through the final week of student teaching is 
upward (higher value-higher morale). The mid-semester slump of student 
teacher morale is a well -documented phenomenon, (Morris, et al., 1981) which 
appears in table 5 as slightly lower mean values for the variables MR3 
t-hrough--MR6^- -■ — 

Finally, table 6 provides summaries of performance of individual 
learners of the student teachers. For this reason the magnitude of the 
number of observations in this table is roughly 100 times greater than the 
N's in tables 1-5. One casual observation regarding the mean values 
appearing in table 6 is the observed level of objective attainment, which 
is .65^.15. Stated another way, the average percentage of learners 
attaining any objective in the initial instructional unit fell between 50 
and 80 across all student teachers. This observation nearly holds for the 
second unit performances as'^well. Further, it is interesting and perhaps 
puzzling that cognitive attainment of learners measured in terms of the 
number of objectives attained (PERACHl and PERACH2) dropped from 69.44 
in unit 1 to 66.25 in unit 2. These observations only brush the surface 
of the information contained in this data set, apd the reader is encouraged 
to examine the values in tables 1-6 for the purpose of generating questions. 
CONCLUDING REMARKS 

The intent of this paper has been to provide a general description of 
both the secondary teacher preparation program in EDCI and the extensive 
data sets, DENN0R80 and SPSS80SH. For this reason, much has been made 
about the model of instruction which our program enbraces and the student 



22 



0 

21 



teaching experience our candiates complete. It is hoped the background 
information has provided a context from which .to examine the data summaries 
in tables 1-6. Moreover, given this context and the data summaries, perhaps 
a number of questions come to mind, which can be answered by analyzing 
and probing the data set. The research group on teacher education within 
the department has reviewed the data summaries and have raised the following 
questions: 

(1) Do learners of EDCI majors attain more than learners of non-majors 
in EDCI? 

e 

(2) Is the cognitive attainment of learners markedly different across 
different student teachers? 

(3) Is there a relation between instructional time on task by student 
teachers to positively influence cognitive attainment among 
their learners? 

(4) How valid are supervisory ratings for predicting the ability of 
student teachers to positively influence cognitive attainment 
among their learners? 

(5) Can. the diagnostic-prescriptive model of instruction be empirically 
validated given the DENNOR data set? 

(6) Do academic characterisitcs of the teaching candidate affect teacher 
candidate behavior to the extent discernible differences in learner 
performance result?. 

(7) What influence does supervisory observations have on teacher 
candidate morale and subsequent classroom performance? 

(8) Is there a qualitative and quantitative difference in the instruction 
provided across the two units by the student teacher? 

(9) Are student teachers equally effective in producing cognitive growth 
among their learners? 

(10) Do classroom supervisors influence the teaching behavior of student 

teachers sufficiently to bring about variation in cognitive ^ 

attainment among learner s?- 

(11) Is the systematic model of teaching used in this program defensible 
from an empirical perspective? 

(12) Does the location of the student teaching experience influence the 
success of teaching candidates in bringing about cognitive growth 
of their learners? 
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(13) Does the supervisory experience of the university supervisors 
and classroom supervisors influence the success of teaching 
candidates in bringing about cognitive growth of their learners? 

(14) Does the variable, teaching field of the stJdent teacher, reveal 
differences in cognitive .attainment of learne^rs of student 

o teachers? \ 

(15) Does the unit of analysis, i*e., learner, student teacher, 
instructional, classes of the student teacher, influence the 
data summaries for variables of interest? \ 

(16) Do student teachers' who teach a greater number of \earners perform 
any differently than student teachers with fewer learners? 

These question represent only a small portion of the issues we have 

begun to think about and explore. As colleagues, we encourage your 

participation in the research group on teache.* education and solicity your 

thoughts and analyses of the sata in DENNOR. This data set isn't the 

exclusive property of. Denton or Morris it belongs to the research laboratory 

"on instruction. Therefore as participants in the laboratory you have 

■every right to analyze the data and report your findings. The only 

obligation attached is that an acknowledgement be made that University 

Research Funds - Texas A&M University were used in conducting the research. 
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student teacher # 
Unit Number 
General Goal 

Focusing Generalizations 
Concept List 

# of Knowledge P.O. 
Components olP.O. 
P.O. Rating for Unit 1 

# of Skill Obj. P.O 
Components of Skill Obj 
P.O. Rating for Unit 2 

# of Attitude Objectives 
Components of Attitude Obj 
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^ -Content Outline " 
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List of Materials 
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S 25-27 roSTl WSTTEST SCOUE (WM) UNIT 1 , 

S M-M nS •f oWKtlvM . Unit 

Si 30-31 - KWCHl » •f ioul tfcj. Khltvid ^ iMrntr Unit 1 

?i SS? 'SSJ'r.1SKT?« I ''"•^ Codin. c*nv«.t1on 

g S! 1 I : OWlcml 3 o'S. not .ch1.v.d - 0 

2 3f 0W4 UNIT 2 . OWECTIVE 4 

Co 40 OWS UNIT 2 - OWECTIVE S 

cS 41 0^J< UNIT 2 - OWECTIVE C 

S 42 0W7 Sit 2 - OWtCTIVE 7 

S 43 0W« UNIT 2 . OWECTIVE • 

Co 44 0W» UNIT 2 • OWECTIVE ) 

S 4S 0W10 UNIT 2 . OWECTIVE 0 

Co 46 own UNIT 2 - OWtCTIVE 1 

Co 47 0W12 UNIT 2 - OWtCTIVE 12 

S it 0W13 UNIT 2 . OWECTIVE 13 . 

Co 49 0W14 UNIT 2 •X)WtaiVE 4 

S 50 OWIS UNIT 2 . OWECTIVE 15 

Si S1.53 P0$T2 POSTTtST^SOJtt {m) UN T 2 

Col 54-55 NOW IM*tr of OtejKtlvoi - Unit 2 

Col n.57 \ HPKHZ t of Total obj, achUytd by Itirnor Unit 2 

Col 7».i0 7 Card 7 

Card 8 - Blank 
[Available for future data expansion] 
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